
Book Reviews

Training, Language and Culture                                                                                                                                                                                                                                  rudn.tlcjournal.org                                                                                      

126_  _127

in a university or a teacher training school. Many crises can oc-
cur and the ability to reflect on these is an important part of 
novice teacher development and encourages them to stay in 
their jobs.

So, what is reflectivity and how does it work? It’s about 
standing back after classes, seeing and thinking about what 
happened and seeing how you feel about it and what works and 
what maybe you need to change. One way, Farrell suggests, is to 
record your class on video or audio and listen and note what you 
think worked and what didn’t. Write it down. A written record 
of your experience will stimulate your thinking about the class 
and how best to respond. You might undertake the process of 
reflection on your own, with peers or with mentors or super-
visors, recording your experiences in the classroom in writing or 
using sound or video recordings and reflecting on how you 
might improve and help you respond to challenges you might 
have encountered. An effective reflective process might cover 
your teaching approaches and methods, your personality, your 
experiences as a teacher, what works best for you and what 
doesn’t work so well and what your school or educational insti-
tution has established as good practice.

In doing his reflections, Roger realised that his training had 
not prepared him for the reality of working with students in a 
real language learning class; an important lesson for teacher 
trainers who may concentrate on principles rather than on prac-
tice and, where possible should provide students with the op-
portunity to work in a classroom as part of teaching practice. For 
Roger, his first year’s reflection led him to focus on how to give 
new information to his students, how to give examples and how 
to make grammar practical using real life examples. He also re-
flected on how he asked questions and how he felt about himself 
as a teacher.

From Farrell’s point on view, teachers’ emotions in relation 
to their teaching are an important thing to reflect on. In Roger’s 
case, he listed confidence, curiosity, excitement and enjoyment. 
However, as Farrell points out, teachers in the classroom are 

very much left to sink or swim and being able to recall and state 
their emotions is a good way for novice teaches to understand 
their level or satisfaction or dissatisfaction in their teaching. As 
Roger experienced at the end of his second year, a ‘bad’ class can 
affect how you operate, with Roger depending on his personal-
ity rather than methodology to manage the class with a degree 
of success. He was also conscious of putting his learners’ needs 
first but experienced certain difficulties in adapting to the differ-
ent and diverse cultural backgrounds of many of his students. 
He tended increasingly to focus on PowerPoint presentations as 
a way of introducing grammatical constructions but came to 
realise that it was getting in the way of practice and student in-
teraction.

So, while focusing on Roger’s varied experience with lan-
guage classes and his advantages and challenges, not to mention 
the gap between his language teaching course and his classroom 
experience, what principles would Farrell propose to help prac-
tising teachers improve their performance and overcome diffi-
culties in the classroom?

First, he suggests novice teachers try to develop some new 
routines but not to fall into a routine where you are always do-
ing the same. Secondly, try new things so that you don’t fall into 
a rut. Thirdly, remember your students are changing all the time 
and a bad term this term may be better next term. Fourth, make 
a practice at the end of term of reflecting on your own or with 
colleagues what went right and want went wrong and needs 
changing.  Fifth, find a ‘buddy’ who you can exchange with as 
the teaching progresses, exchanging views on how things are 
going and how issues can be dealt with. 

In creating a programme to review and assess the achieve-
ments in teaching a course and the challenges teachers may face, 
Farrell suggests reviewing the following points.

1. Opportunities. A school should create opportunities for 
teachers to exchange experiences and raise and discuss issues 
through group discussion, journal writing and classroom obser-
vation.

2. Ground rules. In order not to drift off the subject it is 
worth agreeing ground rules for teachers to use in exchanges. 
Three or four rules should be sufficient.

3. Time. This is important in a teacher’s life. The time allot-
ted to reflective practice and discussion should depend on four 
fundamental factors, the time that the meeting should last, the 
length of a teacher’s discussion of their activity, and how long it 
takes to develop the relationship and the discussion between 
the participants. The final factor is the period for reflection, the 
time it is estimated to take to complete the process. All these 
factors should be agreed by the group before they start the re-
flection.

4. External input. In the reflective process teachers will be 
discussing their own experiences of what has happened in class 
and how they felt about it. However, as well as the personal in-
put participants might want to consider evidence from academic 
journals and information about what other groups of teachers 
have done.

Farrell’s study of English as a Second Language and the im-
portance for teachers of developing reflectivity on their work 
and development in the classroom is an important initiative in 
developing teachers’ careers and in teacher training. The key 
aim of this book is to show how teachers can and should reflect 
on the quality of their work and use what they find to improve 
their classroom methodology and their attitude to teaching lan-
guage classes.

In fifteen chapters Farrell studies the career of a Canadian 
ESOL (English for Speakers of Other Languages) teacher called 
Roger (not his real name) and his reflection on his first to third 
years of teaching and its effect on his attitude to his classes and 
his methodology.

Roger graduated from university in Canada with an MA 
(Master of Arts) in Applied Linguistics with a major in TESOL 
(Teaching English to Speakers of Other Languages) and started 
work in language learning and teaching. He himself was not 
from the English-speaking part of Canada and he was teaching 
foreigners living in Canada who needed to learn English as a for-
eign language. Guided by Professor Farrell, he learned to apply 
reflective practice to his teaching to learn lessons about his atti-
tude, his methods and his confidence in his teaching over the 
first three years of work.

The book is divided into 15 chapters, focusing on Roger’s 
feelings about his first year after graduation and his third year of 
teaching, what problems he has faced and what solutions he has 
found. Other chapters explore the role of reflection on one’s 
teaching and understanding why problems may have occurred 
and how the process of systematic reflection on a teacher’s 
working environment, the courses taught, the quality and re-
sponse of the students and the effectiveness of the methodology 
can improve. Above all, it explores how the key issue of enga-
ging with students in the classroom works and can work better. 
As Farrell states, many novice teachers drop out in the early 
years of teaching. In his view, developing the ability of novice 
teachers to reflect on their teaching style and attitude can help 
them make any adaptation of their attitude and methodology to 
ensure their success.

A very positive feature of each chapter is where Farrell in-
vites readers to reflect on their own classroom activities, maybe 
by recording a class and when playing back the recording re-
flecting on the teacher’s voice volume, pronunciation and what 
he or she notices about the students. This section, entitled Re-
flective Break, is very useful as an activity for use in teacher 
training classes. Farrell stresses that the first year of class teach-
ing can be very different from the experience of being a student 
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News & Events5. Trust. Inevitably, some of the issues raised by teachers 
based on their classroom activity may cause anxiety. It is import-
ant that the teachers in the reflective practice session develop 
confidence and trust in each other to avoid anxiety and concern 
about sharing difficulties. 

Teachers are generally busy and don’t have a lot of time to 
discuss at length the issues that have arisen in the classroom and 
affected the transmission of knowledge and getting the students 
to practise the language they are learning. Nevertheless, as Far-
rell summarises in his book, recording critical incidents that arise 

in class, being aware of issues and problems that arise in class, 
and noting insights that occur which might affect methodology 
and materials introduced in future classes and how they are 
used is important.

In summary, this is a practical and useful presentation of re-
flectivity, what it is, how to put it into action and how it can af-
fect the teaching especially of novice language teachers for the 
better. In addition, the example of Roger’s teaching, his experi-
ences in the classroom and how record them, reflect on them 
and act on them is especially valuable.
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Students of the Faculty of Economics Participate in 
Winter School in Cuba

A group of students from the Faculty of Economics and the 
Faculty of Humanities and Social Sciences, accompanied by As-
sociate Professor Irina Viktorovna Smirnova of the Department 
of Foreign Languages, recently returned from a two-week 
Winter School in Cuba. Upon their return, they shared the most 
memorable highlights of their experience.

During the Winter School, participants had the opportun-
ity not only to study Spanish and English at the University of 
Havana but also to engage with Cuban culture and traditions 
while building meaningful connections with local students.

From attending a scientific fair and meeting the Ambassad-
or of the Russian Federation to visiting a crocodile farm, the stu-
dents experienced a wide range of academic and cultural activit-
ies. The programme concluded with a certificate ceremony 
marking the successful completion of their studies.

 
Master’s Programme in Linguistics: Chinese Language 

Track at RUDN University
RUDN University’s Institute of World Economy and Busi-

ness offers a Master’s programme in Linguistics entitled Foreign 
Language for Professional Communication and Specialised Trans-
lation with a specialisation in Chinese.

Associate Professor Cao Chen, a native speaker of Chinese 
and lecturer at the Department of Foreign Languages of the Fac-
ulty of Economics, provided details about the programme and 
the opportunities it opens for students. Among them are devel-
opment of oral and written professional communication skills in 
Chinese; training in oral and written translation; translation in-
ternships in companies based in Beijing; and the possibility of 
obtaining a double degree from RUDN University and Beijing 
Language and Culture University.

The programme is led by Elena Nikolaevna Malyuga, Doc-
tor of Philology, Professor, Head of the Department of Foreign 
Languages of the Faculty of Economics, and Academician of the 
Russian Academy of Natural Sciences.

Applications are now open for the Master’s programme 
Foreign Language for Professional Communication and Specialised 
Translation (Chinese track) at the Institute of World Economy 
and Business, RUDN University.

 
Virtual Reality Language Courses at RUDN University
The Department of Foreign Languages of the Faculty of 

Economics has introduced innovative VR-based courses, mark-
ing a breakthrough in 2024 for the integration of virtual reality 
into foreign language education.

Virtual reality is no longer limited to entertainment. It has 
become a powerful tool in education, offering immersive experi-
ences that allow students to practice foreign languages in au-
thentic communicative settings. Using specialised applications, 
virtual classrooms have been created where students interact 
with virtual interlocutors, engage in various scenarios, and im-
merse themselves in a language-rich environment. VR technolo-
gies enable students not only to hear and read utterances but 
also to experience them in context, thereby deepening compre-
hension and enhancing retention. Already, students are enga-
ging in scenarios such as conversing with a bank employee, 
shopping, attending a networking event, or discussing a confer-
ence with a colleague, all without leaving the classroom. The ap-
proach also proves particularly effective in improving pronunci-
ation, as the system encourages students to repeat phrases until 
they achieve accuracy. These VR courses represent a significant 
step forward in language learning, offering a unique combina-
tion of interactivity, immersion, and practical skill development.

 
RUDN Students’ Summer Internship in Beijing
Students of the Faculty of Economics at RUDN University 

have embarked on a two-week summer internship in Chinese 
language and culture at Beijing Language and Culture Uni-
versity. The internship provides students with the opportunity 
to improve their Chinese language proficiency, explore cultural 
traditions, and engage with international peers. It represents a 
valuable academic and personal experience, combining intens-
ive study with cultural immersion.

The opening ceremony highlighted the importance of aca-
demic cooperation and cultural exchange. Chinese professors 
expressed hope for fruitful study and strengthened ties between 
the universities. Representing the students, Tsokto Zhargalov 
delivered words of gratitude in Chinese, after which students 
took placement interviews to determine their language level.

In the first days of the programme, students visited several 
cultural landmarks – including Beihai Park, the Lama Temple, 
and the Olympic Stadium – while becoming familiar with the 
university campus and Beijing’s metro system. Students ex-
plored the Temple of Heaven, a 15th-century architectural and 
cultural complex famed for its acoustic marvels such as the Echo 
Wall and the Triple Echo Stone. Standing on the Stone of the 
Heavenly Soul, students tested the site’s unique properties and 
made traditional wishes. The symbolism of visiting the Temple 
of Heaven on ‘the day of heaven’, as Sunday translates from 
Chinese, added particular significance to the experience. Stu-
dents also attended a traditional tea ceremony, where they 
learned proper brewing techniques and sampled six varieties of 
Chinese tea, further enriching their understanding of Chinese 
culture.
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